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Abstract 
Abstract: The present research   paper focuses on different pedagogy in the English language 
learning classroom using the Communicative Language Teaching (CLT) approach. The paper 
emphasizes the need for creative activities which have been designed to attract the students 
towards language learning. Moreover, the research mainly concentrates on how the creative 
activity-based learning inside the classroom helps the heterogeneous group of students to 
improve their English communication in this competitive academic ambience. It shows how the 
reluctant students have shed their hesitation towards English speaking and try to shine as   
better communicators with confidence and attempt to speak in error free English with their 
exposure to activity-based learning module. The study employed a range of engaging activities, 
including "What's Up," "Guess the Word," "What Next?," "Hot and Cool," and "Spin the Circle," 
to enhance speaking and writing skills of the participants. The researcher observed and 
documented the study, leveraging ICT tools to support the investigation. 
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Traditional Methods of Teaching English 
The teaching methods which evolved during the various periods had their impacts on the 
language learning patterns of the Indian student. The age –old   methods of grammar –
translation and audio-lingual i. e Traditional movement (upto the 1940s) were failed to 
prepare learners for actual communication. Structural linguist and cognitive scientist Noam 
Chomsky who coined the term ‘Linguistic competence’ supported the structural movement 
(1940-1970) and claimed that Linguistic competence was required for having   mastery over 
English language. Following this method, English language teaching was aimed at teaching 
grammar and vocabulary in  order to provide linguistic competence to the learners. But the 
movement failed to Hymes, a sociologist who, came to the forum with a new approach of 
teaching English i.e Communicative Movement (1970 to date) which stressed  the need for 
communicative competence than linguistic competence.  
The predominant assurance of this approach is making the students to be more amicable with 
the English language. Communicative Movement isquitecontrast to Chomsky’s theory of 
linguistic competence. With this, the focus of second language teaching shifted from grammar 
to providing the skills for effective communication. Communicative approach is believed to 
enable the   learners to use English in real-life situations. 
The basic tenet of Communicative approaches is: 
1.Language is a means of communication; so, meaning is more important than form or 
structure and learning a language means understanding and using it when the learner needs.   
2.Learning involves the learner’s mind; it is better facilitated while the learner is involved in 
mind-engaging activities using the language. 
CLT’s mandate includes: 

● Providing interactive learning 
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● Importing language through activity-based learning 
● The teacher as facilitator 
● Selection of Learning activities according to the interests of the learners 

1.1.1. Objectives of the Study 
1. To evaluate the effectiveness of Communicative Language Teaching (CLT) among the 
students. 
2. To show how the reluctant students change their mindset towards language acquisition.  
3. To identify the participation level of boys and girls. 
2. Review of Literature 
Communicative Language Teaching (CLT) is an approachfocuses on language teaching that 
creates conducive learning environment and the ultimate goal is to make the students to 
communicate freely in the adopted language. It is to note that one- way teaching method to 
train the present generation learners is quiet incredible task. 
Interactive teaching method is the integral component of communicative teaching. Rivers 
advocates that interaction as an elicitation of willing student participation and initiative which 
requires a high degree of interpersonal communication skills.   
Communicative competence can be developed with the classroom activities. It makes the 
student engaging with good communication skills.“CLT aims to develop both fluency and 
accuracy which are highly needed for a student to develop his communication skill” says 
Rambe (2017). Danibao (2023) observes that the CLT method of teaching makes the students 
more optimistic. 
 Richards states that classroom activities make the students to be more interactive, informative 
and they highly engage the students in all areas of language learning. Thamarana, Simhachalam 
identifies that communicative language teaching enables one to communicate in the real-life 
situation. Toro analyzed that it is essential to provide the students with real communicative 
contexts to get linguistic competence. Qasserras (2023) says that CLT aids the students to 
communicate in a real life situation. 
Communicative approach stresses on the learner’s interest in acquiring knowledge. The 
students of today want to pursue knowledge through modern technology. Hence, imparting 
education using the digital tools bring desirous outcome in acquiring language. Jenson 
observed that including videos in the learning process results in promoting one’s confidence 
and level of individual dependence. According to Yukselir (2017), using online videos as You 
tube, BBC, VOA, TED, improve speaking abilities of EFL learners. Online videos can have 
greatest impact on teaching English, and they bring desirable ambience among students in 
enhancing the speaking abilities. The students though felt difficulty during the initial stage, had 
more access to learning opportunities in due course. “The students get involved in language 
acquisition via activities rather than learning grammar rules” says Lu wei (2024 ). Cruz states 
that the digital learning, besides rendering deeper learning possibilities develops personalized 
competence too. However, CLT method while attracting the student community with its 
newness has its own limitations and the researchers also bring them to light.Fallatah (2022) 
has pointed  out and says “It is essential to impart proper training to the teaching faculty for 
the effective execution of  CLT or else the purpose will become a futile one ”. 
 
3. CLT Approach 
Figure 1: Traits of the CLT 
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CLT provides a fruitful pedagogical experience for both the instructors and the learners. 
Creativity is the mantra behind the CLT, and this way of language teaching intend to make the 
classroom fun and entertaining. Learners are engaged in tasks involving communication with 
peers or teachers and they learn the language while engaging themselves in such 
communication tasks. CLT is learner centered and practice-oriented paradigm. Innovative 
teaching strategies will motivate the students and provide rich language learning experience. 
Language competence includes the four skills, that imbibe Listening, Speaking, Reading, and 
Writing(LSRW) that can be promoted through this way of teaching.  
4. Sample Activities 
As part of the study, we have involved a group of 30 students from the department of 
Mechanical Engineering from a college in Tamilnadu. In the beginning of their response 
towards  the activities were rather passive.But later, they got involved. Teacher   played the 
role of a facilitator. Since there was no compulsion, the students showed more interest towards 
language acquisition. The classroom activities were designed to be challenging enough to the 
learners in order to make them completely engage their minds in the activities. During the 
activities, the researcher played several roles. Along with playing the role of a facilitator, the 
researcher acted as participant- observer and non-participant observer. The teacher had 
frequent conversation with the students and motivated them to involve in the activities. The 
time limit was fixed as 30 minutes per activity. The following activitieswere conducted: 
4.1. What’s Up 
This activity is aimed at increasing the listening capacity of the speaker. In this activity, the 
students were divided into separate groups comprising two members. Student “A” shared   the 
toughest challenge that she/he faced in her life andalso how she/he overcame from the 
challenge. Student “B” was asked to listen to the story of “A” and was instructed to repeat what 
she heard. It is to note that those who listen to the story whole heartedly may be an active 
listener and it can be understood from their body language and presentation. 
This activity proved to be quite beneficial to the students and this helps them to comprehend 
the nuances of listening. 
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4.2. Guess the Word: 
This is a game meant for teaching adjectives. In this activity, students were asked to sit in a 
semi-circle. One of students was asked to read a word (adjective) from a paper and he was 
directed to act the word. Other students were directed to guess the words. They were 
motivated to utter more adjectives synonymous with the acting. As the students heard a lot of 
related words, they are exposed to fun learning of adjectives. 
4.3 What Next? 
In this activity, the language learning happens in an interesting and creative way. Students 
were given the starting lines of a short story. The students, using their creative mind developed 
the story. Each one of the students contributed their own points towards the construction of a 
story. Though the story was not a story in a real sense, it instigated the students to participate 
eagerly in the activity. 
4.4. Hot and Cool: 
Students were given a sentence “Technology is a bane” which was argumentative in nature.  
They were directed to contribute two points in supporting the view and two points opposing 
the concept. They came forward with valid points supporting and opposing the argument. 
Apart from enhancing one’s spoken skill, these kinds of activities improve one’s writing skills 
too. 
4.5. Spin the Circle: 
Students were asked to draw three circles,and, in the circles, they were directed to write the 
personal information like the most important names, most important object and a list of 
favorite food items. Students were asked to present   this with other students. This enhances 
their writing and speaking skill as well. 
5. Methodology 
30 students participated in the activity. From them, 17 were boys and 13 were girls. All the 
participants participated in the research voluntarily. They belonged to the same age group and 
their age was 19. Ten activities were conducted, and they included all the LSRW activities. Of 
which, some of the activities are interlaced mingling speaking and writing, listening and 
speaking, etc. The activities What’s up, Guess the word, what next? Hot and cool, Spin the circle 
stress on speaking and writing skills. The teacher played two roles one as facilitator, and 
another as a motivator. All the activities were video and audio-recorded using tripod-mounted 
digital cameras and the cameras were kept at the front and back of the classroom. The level of 
participation has been examined on the basis of fluency, accuracy, body language, gestures, 
facial expressions,responses of the students(clapping), meaningful communications with the 
peers. The researcher has done the study as an observation with the support of ICT. 
6. Findings 
The percentage of active participants identified were 69% and the passive participants were 
31%.The difficulty faced by the students included lack of confidence, understanding language, 
and expressing their views using English language. 
Table:1 Outcome through CLT Approach  

Activities No. of active 
participants 

Percentage of 
active 

participants 

No of passive 
participants 

Percentage of 
passive 

participants 
What’s up 22 73 % 8 27 % 

Guess the word 20 67 % 10 33 % 
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What next? 19 63 % 11 37 % 

Hot and Cool 16 53 % 14 47 % 

Spin the circle 17 57 % 13 43 % 

7. Results and Discussion 
Table 1 shows the level of participation rendered by the participants. In What’s up,73% of the 
students actively participated and 27 remained passive. It is to note that those who possess 
listening skill proved to be active participants and they thoroughly enjoyed and actively 
participated in the activity. In the “Guess the word” 67% had active participation and the 
remaining 33% were passive. This activity showed overwhelmingly positive effects on the 
students. In What next? 63% were active and 37 % were inactive. This was a critical tool for 
developing one’s creativity. In Hot and cool 53 % were active and 47% were passive 
participants. The activity instigated the analytical skills too. “Spin the circle”was writing about 
oneself and 57% actively participated and 43% remained passive. It is not surprising that the 
team work always attract the students. Despite high level of participation, there were chances 
for unnecessary talks, noise during this activity. However, activity-based language learning 
yielded good result. 
7.1. Challenges Faced 

a. Most of the   students participated enthusiastically, However, a few students were 
reluctant to take up written activities such as writing warnings etc. 

b.  The   activities might yield better result if the strength of the class   was around 10-15. 
c. During the collaborative activities, slow learner students tried to contribute a lot 

.However, the bright students played the major roles. 
d. During the group activities, the students made noise and it posed a challenge for the 

teacher to control the group. 
e. Gives more importance to oral fluency than producing meaningful sentence/utterances. 

Errors were branded as normal practice of language learning. Thus, the activities 
focused more on fluency not on accuracy. 

8. Conclusion 
The present research proved that the activity-based language learning will bring desirous 
effect on the students. It makes the students more engaging towards language acquisition. 
Activity based learning promotes collaborative learning which in turn enhance their 
collaborative and communicative skills. Acquisition of language is different from learning any 
other subjects as Physics, Maths, History or Economics. It requires one’s interest and 
confidence. Classroom activities are effective in provoking one’s interest and level of 
confidence. These activities really improve interactive learning among students.The activities 
enhance the language learning capabilities of the students. It is to note that Communicative 
Language Teaching is more effective to a large extent. 
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